Problem Statement: In the process of instrument education, students being unwilling (lacking motivation) to play an instrument or to practise is a problem that educators frequently face. Recognizing the factors motivating the students will yield useful results for instrument educators in terms of developing correct teaching methods and approaches. Factors motivating the students are addressed from the perspective of several motivational theories in the relevant literature.
Conclusions and Recommendations:
Instrument educators should observe of the abilities of their students to motivate them and increase their daily practise time and success. Educators should be careful about giving instructions in accordance with the levels of their students.
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This study focuses on using the correct teaching techniques to instruct students at playing instruments and getting students to adopt a habit of conscious practise. In addition, student lacking willingness (motivation) to play and instrument or practise is a problem that instrument educators frequently face. Recognizing factors motivating the students creates useful results for instrument educators in terms of developing correct teaching methods and approaches. Factors motivating the students are addressed from the perspective of several motivation theories in the relevant literature.
Expectancy-Value Theory
Theories have been developed relating to achievement motivation to try to explain which tasks are preferentially selected by people. These theories also investigate how people make efforts to achieve their goals. There are many motivating factors and theories that explain these factors. According to expectancyvalue theory, the choice of task determines a person's performance and effort, perception about how well this person performs this task and his/her esteem about the task (Wigfield & Eccles, 2000) . With regards to the expectancy-value theory, the expectancy is the probability that behaviour will achieve the aim; the value is the level of significance of that aim (Açıkgöz, 2005, p. 227) . According to expectancyvalue theory, individuals may consider many options, compare them with each other and may choose the task that they regard as the highest (and whose realization probability is the highest; Açıkgöz, 2005, p. 228) . The person considers tasks to be attractive, easy and logical based on the theory; if he believes that he will accomplish that task, he will be motivated to perform the task. According to another point of view, behaviours of the individual are the outcome of his desires or values and his beliefs are the judgment about the world and himself (Scheibe, 1970) . The perception of an individual performing a task is related to the perception about how useful he deems the task to be in the future. For a student to be motivated to complete a task, he needs to value and place emphasis on the outcome. Furthermore, the student needs to believe in achieving the task at that time or in the future. Wigfield and Eccless (2000) discuss that these definitions may be compared with very similar definitions. For instance, Bandura (1997) addressed the concept of expectancy while addressing self-efficacy. This author distinguished efficacy expectancies or the belief that a person will complete a task and outcome expectancies or beliefs that efforts will translate into the desired outcome. Bandura (1997) expressed that expectancyvalue theorists are interested in outcome expectancy in the models they develop. These individuals see the models as an aim relating to the future and they present data predicting expectancies of efficacy relating to performance and choice of the person more than outcome expectancies (Wigfield & Eccless, 2000, p.70) .
Studies in fields other than music show that students decide which fields are significant to them at a very young age and make judgments about their efficacies for a particular task (Wigfield 1994; Wigfield & Eccless, 1992) . In a study conducted in expectancy-value theory in music education, 133 instrument students participated. The ages of the students ranged between 7 and 9 years and all of the students were in at the beginning stages of playing instruments. The study concluded that the students' expectancies and the values that they placed on music education were the elements that determined their progression in music. Although students in the study group had not yet started music education, they expressed clear expectations and values about music education. Students showed specific levels of interest in learning to play instruments and were conscious of the costs required to be engaged in music. The students were also aware of being good at music and the benefits of music for short-term and long-term goals. While many students considered music to be a sport, hobby or other means of entertainment, the significant majority of students were interested in music intrinsically. However, students do not view music as a career field for the future. It was understood that the intrinsic motivation levels of some students were low; these students they were aware of the benefits of being successful at music for their overall education. Although being engaged in music is useful for the vast majority of students, it is not a very likely significant occupation for the future. Few students considered music as a career field. Another interesting finding of the study is the relationship between the comments of students learning to play an instrument and their musical performances over the last 9 months. Students stating that they would play their instrument for a few years showed the least progress, no matter how long they practised at home; students indicating that they would continue to play their instruments achieved the highest performance levels (McPherson, 2000) . Expectancy-value theory constitutes an important aspect of studies on motivation (Pintrich & Schunk, 1996; Barry, 2007) and has four subaspects:
Attainment Value relates to the importance that a student places on accomplishing a particular task (Barry, 2007) . This term refers to how important a student believes it is to do well on a task (O'Neill & McPherson, 2002) . Here, the value that a student places on the outcome of the task is in question. For instance, if the student wants to be regarded as a good musician by his friends, he will be motivated to play at a concert; the student lacking such motivation will not be similarly prompted to participate in a concert. A student desiring to be a good musician will consider playing his instrument as a way to reach this aim and will be motivated to practise.
Intrinsic Motivation describes the personal enjoyment and satisfaction that a student derives from making music (Barry, 2007) . This term can also be described as the feeling of enjoyment that an instrumentalist has when performing for the sheer pleasure of making music (O'Neill & McPherson, 2002) . For instance, students playing instruments since they enjoy the sound of instruments (as opposed to being concerned about grades or other external stimuli) have intrinsic motivation; these students love and enjoys the task whatever it is.
Extrinsic motivation refers to being interested in music to achieve an aim not having a direct relation to the musical performance. O'Neill and McPherson (2002) describe extrinsic motivation as the extrinsic utility value of learning. Here, the important aspect is the extrinsic benefits of playing the instrument and importance attributed to these benefits by the student. These extrinsic benefits may be targets for future, such as career choices. For instance, practising an instrument for the purpose of obtaining a passing mark, external awards and compliments of parents or teachers without enjoying the process of making music shows that a student has extrinsic motivation. While extrinsic motivation is deemed necessary and useful for some cases in education, excessive use of extrinsic motivation may occasionally cause unfavourable situations. The student may depend on extrinsic stimuli such as awards, marks or compliment to be engaged in music; when these stimuli disappear, interest may disappear, too.
Perceived Cost The perceived negative aspects of learning an instrument such as the amount of practise required for continual improvement are defined as the perceived cost of engaging in the activity. Children may decide that the cost of practising every day is not worth the effort, because it does not leave sufficient time for other activities in their life, such as sports (O'Neill & McPherson, 2002) .
Flow Theory
Another theory we investigate by examining theories of motivation for instrument education is the theory of flow developed by Csikszentmihalyi. Csikszentmihalyi (1990) questioned the happiness of life; his theory expressed that being happy started at the point that the person established control over his conscious. Experiences that we feel when our actions are under our control and we feel great pleasure performing tasks are called optimal experiences (Csikszentmihalyi 1990; Özşahin, 2003) . An optimal experience is recognized as the most important part of Csikszentmihalyi's theory. It is necessary to achieve a balance between the level of difficulty perceived for a task and the efficacy of skills of the person to achieve that task to experience. (O'Neill & McPherson, 2002) . Achieving a balance between the task and skill by definition means that the individual finds that the task is pleasant and is motivated to complete that task. Failing to achieve a balance between the level of difficulty of the task and the level of skill leads to negative outcomes in terms of motivation. If the task is very easy and the level of skill is very high, boredom will ensue. If, on the other hand, the task is very difficult and the level of skill required is very low, anxiety will arise. If the task is easy and the level of skill is low, apathy will become evident. If the level of challenge of the task and the level of skill are both high, flow will occur (O'Neill & McPherson 2002; Özşahin, 2003) . Balance between skill and challenge occurs consistently during a period of education. For instance, a student beginning to play an instrument may have difficulty perceiving the skills taught at the beginning. Anxiety may arise since he will not consider his level of skill to be sufficient to play at the level instructed by the teacher. As he practises, he will dominate the study and flow will occur while practising. Then, once he learns very well and exceeds the level of skill, he will get bored with practising and lose the motivation to practise.
The following criteria are required for flow: activities requiring skill that compel the person, clear goals and feedback, concentration on the task at hand, sense of control, loss of self consciousness and transformation of time. Although the theory of flow is discussed as one of the theories of motivation, the flow process is the most ideal learning environment based on the theory. As a result, when individuals are faced with a difficult task for which they have highly developed skills, they derive the highest pleasure for that task; their thoughts are in flow without being attached to anything. This case translates into an ideal learning environment based on the theory (Custodero, 2005) .
Scientific research about the theory of flow started with the self-reports of adults and adolescents about their daily lives (Csikszentmihalyi, 1975; Csikszentmihalyi & Larson 1984; Csikszentmihalyi & Csikszentmihalyi, 1988; Özşahin, 2003) . Additional studies on sports (Jackson & Marsc, 1996) and musical activities (O'Neill, 1999; Custodero, 1999 Custodero, , 2005 ) also contributed to this field of research. O'Neill (1999) tried to explain the effects of motivational and social factors of instrument students using the process of musical development with the flow model. Custodero (1999) developed a method to observe the flows of students during music activities and examined the flow experiences of music education in early childhood. The flow experiences of students decreased with age. Byrne (2003) analysed the relations between the flow experiences of students and creative products and came to the conclusion that there was a significant relation between musical compositions and flow experiences of university students.
According to the literature, many factors motivating the students are applicable to instrument education. It is important to determine the factors motivating the students in terms of forming the instructional programme and raising the performance level. In this research, I tried to explain the factors motivating the students in terms of expectancy-value and flow theories. Moreover, it was tried to benefit the relation of these factors with variables such as school of students, sex, etc. We believe that revealing these relations will shed light on teaching students how to play instruments and will serve as a resource for future research.
Method

Research Sample
This study was performed at institutions providing professional music education in Antalya and Burdur, Turkey Country. These schools included the Akdeniz University Faculty of Fine Arts, the Department of Music (FFA), the Turkish Music Conservatory (TMC) and the Western Music Conservatory (A.U. Cons) in Antalya and Mehmet Akif Ersoy University Faculty of Education Department of Music Education (MAKU) in Burdur, Turkey Country. A total of 190 students attending these institutions participated in the study. The demographics of the students are as follows: 53.2% were females and 46.5% were males and 18.9% were between the ages of 17 and 19. Nearly one third ( 28.9%) of students attended the FFA; 12.6% were students of the TMC and 8.4% were students of the Western Music Conservatory. Moreover, 28.9% of students attended until grade 1, 37.4% attended until grade 2, 15.8% attended until grade 3 and 17.9% attended until grade 4. Nearly one quarter (24.7%) of students practise their instruments a minimum of 1 hour per day; 52.1% of students practise for 1-2 hours and 23.2% practise for 3 hours or more per day. About one third (32.6%) of students have been playing an instrument for 0-2 years, 30.5% of students have been playing instruments for 3-5 years, 25.8% of students have been playing instruments for 6-8 years and11.1% of students have been playing instruments for more than 9 years.
Research Instrument and Procedure
The data were collected by a questionnaire developed to determine the motivations of the students with respect to their instruments in light of the theories of flow and expectancy value. The questionnaires consisted of two parts. In the first part, personal characteristics such as sex, age, school, grade, daily practise duration, and number of years of playing and pass mark in the instrument class were determined. In the second part, questions were prepared to determine the motivation of students with respect to their instruments within the scope of expectancy-value and flow theories. The Cronbach α coefficient of the scale was found to be α=0.719. While preparing the questions, four sub-aspects of the expectancy-value theory were taken into consideration (Barry, 2007, p. 24) . These aspects are attainment value, intrinsic motivation, extrinsic motivation and perceived cost. The questionnaire was given by the researcher at the school within class hours. Eight scales that were missing or completed incorrectly were not included in the study.
Data Analysis
Descriptive statistical techniques were applied to determine the demographic characteristics of the participants. A chi-squared test was conducted for two variables to determine whether the students' answers varied according to personal variables such as sex, age, school, grade, daily practise duration and year of playing. This technique tests whether there is a significant relation between two categorical variables (Büyüköztürk, 2010, p. 148) .
Results
Means and standard deviations of answers to the questionnaire items were calculated to determine which factors motivated students to play instruments the most. The item "I play the instrument because I enjoy playing instrument very much" had the highest point average (4.37) and was an intrinsic motivation element; the expression "I don't regard playing the instrument at all because both my level of skill is very low and the effort needed to practises is very low" was the element of the flow theory has and had the lowest point average (2.17).
The rate of responses of "I play the instrument because I want to be regarded as a good musician by my friends" was 47.4% for prospective teachers attending MAKU, 40.0% for students of FFA and 18.8% for Western Music Conservatory students. The rate of students answering "I agree" to the same expression was 25.3% for students of MAKU, 36.4% for students of FFA, 58.3% for students of TMC and 43.8% for students of the Western Music Conservatory. The variance observed for the answers of playing instruments to be regarded as a good musician by others was significant ( 2 (6, N=190) =13.263, p= .039). No significant relations were found between answers and other variables (sex, age, grade, daily practise duration, number of years of playing).
The majority of students who practised for less than 1 hour per day agreed with the expression "I play the instrument because I enjoy playing the instrument very much" (72.3%). The rate increased to 88.9% for students who practised 1-2 hours a day and rose to 93.2% for students practicing 3 hours or more. According to the chisquared results of answers to the above expression, there was a significant difference with daily practise duration ( 2 (6, N=190)=18.521, p= .005). No significant relation was found between answers to this question and other variables (sex, age, grade, school, number of years of playing).
Considering the sample of females, 16.8% selected the expression "I play the instrument because I think if I am good at playing I think I will achieve a good mark," 27.7% answered "I slightly agree" and 55.4% answered "I agree." Considering the sample of males, 30.3% answered the same expression with "I don't agree," 16.9% answered "I slightly agree," and 52.8% answered "I agree." Answers to this expression differed significantly according to sex ( 2 (2, N=190) =6.256 p= .044). No significant relations were found between answers to this question and other variables (school, age, grade, daily practise duration, number of years of playing).
The rate of the answers of "I don't agree" for "I play the instrument because I think being a musician will yield good money" was 40.0% for prospective teachers attending MAKU, 21.8% for students of FFA, 8.3% for students of TMC, and 18.8% for Western Music Conservatory students. While students of FFA provided the answer "I agree" at a rate of 52.7%, students of Western Music Conservatory and TMC gave an answer of "I slightly agree" with a rate of 50%. A significant difference was found by the schools of students thinking that the reason for playing an instrument was the good income ( 2 (6, N=190) =18.521, p= .005). No significant relation was found between the answers to this question and other variables (sex, age, grade, daily practise duration, number of years of playing).
Students practising for less than 1 hour per day provided the answer "I don't agree" for the expression of "I play the instrument because playing the instrument is a more important occupation for me than daily tasks" at a rate of 25.5%, 40.4% of students gave the answer "I slightly agree," and 34.X% gave the answer of "I agree." The rate of students practising for 1-2 hours a day for the same expression was 71.7% and the rate of students practising for 3 hours or more for the same expression was 65.9%. Answers to the expression "I play the instrument because playing the instrument is a more important occupation for me than daily tasks" show significant differences according to daily practise duration ( 2 (4, N=190) =20.319, p= .000).
We now examine the results according to grade of students; 72.7% of grade 1 students, 60.6% of grade 2 students, 63.3% of grade 3 students and 41.2% of grade 4 students provided the answer "I agree" to the expression "I play the instrument because playing the instrument is a more important occupation for me than daily task." The difference between answers to this expression was found to be significant ( 2 (6, N=190) =18.246, p= .006).For students practising less than 1 hour per day, 61.7% gave the answer "I agree" for the expression "If the work that I should practise is lower than my level of skill, I don't want to practise because I get bored." The corresponding rate was 41.4% for students practising 1-2 hours a day and 38.6% for students practising for 3 hours or more each day. Based on the results of the chisquared test for the answers of the above expression, the answers showed significant differences according to daily practise duration ( 2 (6, N=190) =12.521 p= .005). No significant relation was found between other variables (sex, age, grade, school, number of years of playing) and answers to this question. The rate of students providing the answer "I don't agree" for the expression "If the work that I should practise is higher than my level of skill, I am very worried and don't want to practise that work" was 30.5% for prospective teachers attending MAKU, 36.4% for students of FFA, 66.7% for students of TMC and 62.5% for students of the Western Music Conservatory. These differences were significant ( 2 (6, N=190) =14.882 p= .022).
Students practising for less than 1 hour a day gave the answer "I agree" for the expression "If the work that I should practise is higher than my level of skill, I am very worried and don't want to practise that work" at a rate of 59.6%; students that practised more than 3 hours per day gave the answer "I don't agree" at a rate of 61.4%. Pursuant to the results of the chi-squared test for the answers of the above expression, the answers of students differed significantly according to daily practise duration ( 2 (4, N=190) =20.835, p= .000).
Students who had played an instrument for 9 or more years gave the answer "I don't agree" at a rate of 76.2% for the expression "If the work that I should practise is higher than my level of skill, I am very worried and don't want to practise that work." A corresponding rate of 14.3% students provided the answer "I agree," students playing for 3-5 years gave the answer "I agree" at a rate of 37.9% and students playing for 6-8 years gave the answer "I agree" at the rate of 40.8%. The answers to the above expression showed significant difference according to the number of years that the students had been playing an instrument ( 2 (6, N=190) =14.490, p= .025).
Discussion and Conclusion
Answers to the questionnaire about motivation showed significant differences based on the personal characteristics of the students. The answer "I agree" for students in the Turkish music conservatory for the expression "I play the instrument because I want to be regarded as a good musician by my friends" (the element of attainment value) was calculated to be significantly higher than the corresponding fractions of students from other schools who responded similarly. Attainment value is related to the importance that a person attaches to a task (O'Neill & Mcpherson, 2002) . Based on these results, students of Turkish music wanted to be regarded as a good musician by their friends in terms of social and cultural structure of the school.
The answer of "I agree" for the expression "I play the instrument because I enjoy playing the instrument very much" (an element of intrinsic motivation) for students practising for 3 hours or more each day was calculated to be given significantly more frequently than other answers. Intrinsic motivation is defined as a pleasure that derives from making music (O'Neill & Mcpherson, 2002) . Based on this result, a student enjoying practising will carry on practising to sustain this pleasure. This result shows parallelism with the findings of Schmidt (2005) , who found that performance and effort are related to self-concept and intrinsic motivation in his study on the relationships among motivation, performance achievement and musical experience. Moreover, practise time was found to be primarily related to intrinsic motivation.
Answers of "I agree" of female students for the expression "I play the instrument because I think if I am good at playing, I will achieve a good mark" (an element of extrinsic motivation) occurred significantly more frequently than similar answers from male students. This result does not support the findings of Rusillo and Arias (2004) , whose research concluded that female students developed lower extrinsic motivation than male students in their study when they examined academic success and sex relations. 40% of MAKU students gave the answer of "I don't agree" for the expression of "I play the instrument because I think being a musician will yield good money in the future" (an extrinsic motivation element). FFA students answered similarly at a rate of 52.7%. Extrinsic motivation relates to students practising for extrinsic reasons, such as future targets and career preferences (O'Neill & McPherson, 2002) . It is observed that students of the faculty of education that did not have the goal of earning money from playing the instruments provided the answer "I don't agree" mostly for this expression. In addition, students in the department of music planning to earn money by playing the instrument mostly gave the answer "I agree" for the same expression.
Considering answers to the expression "I play the instrument because playing the instrument is a more important occupation for me than daily tasks" as being elements of perceived cost, positive answers to the expression increased as the duration of daily practise increased and reduced as the students got older. Perceived cost is related to the extent of preference of students for playing instruments at that moment and coping with the difficulties (Barry, 2007) . Accordingly, additional practise rather than completing other tasks can be considered a usual outcome. In addition, reduction of answers of the same expression for lower-grade students can be interpreted a reduction in motivation as the students get older.
Answers to the expression "If the work that I should practise is lower than my level of skill, I don't want to practise because I get bored" varied according to the duration of daily practise. It is possible to draw the conclusion that the reason behind the minimal practise of students can be due to a mismatch between ability levels and assigned work. Over two thirds (66.7%) of students of Turkish music provided the answer "I don't agree" to the expression "If the work that I should practise is higher than my level of skill, I am very worried and don't want to practise that work" and 44.2% of students of the faculty of education gave the answer "I agree." One can conclude that students in the Turkish music conservatory achieved a better balance between skill and challenge. Again, it is seen that answers of the same expression differed according to the daily practise duration of the students. Accordingly, 61.4% of students practising for 3 hours or more each day gave the answer "I don't agree" and 59.6% of students practising for less than 1 hour gave the answer "I agree." One can conclude that the balance between skill and challenge and flow significantly affects daily the practise durations of the students. Students who had been practising for 9 years or more gave the answer "I don't agree" at a rate of 76.2% and 41.9% of students practising for 0-2 years gave the answer "I agree." Concern diminishes with additional years of playing and the balance between skill and challenge improves.
The following recommendations can be presented in accordance with the results of this study:
Instrument educators should observe levels of their students to motivate them and to increase daily practise duration and success. Educators should be careful about instructing works in accordance with the levels of their students. Intrinsic motivation mechanisms of theory of flow are an important step in this flow process. Even if the teacher determines a workload convenient for the level of a student, selfregulation, self-control, concentration, awareness and motivation may affect the processes of learning and teaching adversely. For this reason, the theory imposes the task of achieving a balance between the motivation of the student and the individual and social different motivation sources to affect this motivation beyond choosing the correct repertoire in practice (Özmenteş, 2010) . In addition, due to the reasons discussed above, knowledge about how students can be motivated is required. Studies on motivation for instruments and music education should be sustained, the relation between motivation level and instrument performance should be analysed and studies and research about reflections of other motivation theories for instrument education should be conducted. Socio-cultural variables to direct motivation sources of students should furthermore be determined. Qualitative research methodologies for music/instrument education research should be developed and employed. The subject of "musician psychology" should be addressed during the process of teacher/academician education.
Özet
Problem Durumu: Genellikle bireysel dersler şeklinde gerçekleşen çalgı eğitimi sürecinde, çalgılarını çalmaya ya da çalışmaya yönelik isteklilik (güdü) duymayan öğrenciler çalgı eğitimcileri tarafından sıklıkla karşılaşılan bir sorundur. Öğrencileri çalgılarına güdüleyen etmenlerin bilinmesi çalgı eğitimcileri açısından doğru öğretim yöntem ve yaklaşımları geliştirmeleri açısından yararlı sonuçlar doğuracaktır. İlgili alanyazın incelendiğinde öğrencileri çalgılarına güdüleyen etmenlerin bazı güdü kuramları perspektifinde el alındığı görülmektedir. Bu kuramlardan biri olan beklenti değer kuramına göre bir kişinin bir işteki seçimi, gösterdiği performans ve çabasını, o kişinin o işi ne kadar iyi yapabileceğine yönelik algısı ile aynı işe ne kadar değer verdiği belirlemektedir. Beklenti-değer kuramında beklenti, o davranışın amaca ulaştırma olasılığı, değer ise o amacın önem derecesidir. Bu kurama göre bireyler, çeşitli seçenekleri değerlendirebilir, birbirleri ile karşılaştırabilir, sonunda kendi değer verdiği ve gerçekleşme olasılığı en yüksek olan işi seçebilir. Çalgı eğitiminde güdü kuramları incelendiğinde karşımıza çıkan bir başka kuram olan akış kuramında ise yapılacak işin algılanan güçlük derecesi ile kişinin kendi yeteneğinin o işi başarmaya yönelik yeterliği arasındaki dengenin sağlanması gerekmektedir. Eğer görev çok kolay ve beceri düzeyi çok yüksek ise can sıkıntısı başlayacaktır. İş çok zor ve beceri düzeyi çok düşük ise kaygı ile sonuçlanacaktır. Eğer hem iş kolay hem de yetenek düzeyi düşük ise öğrencide ilgisizlik başlayacaktır. Eğer işin güçlük düzeyi yüksek ve beceri düzeyi de yüksek ise akış gerçekleşecektir.
Araştırmanın Amacı: Bu araştırmada öğrencileri çalgılarına güdüleyen etmenler beklenti-değer ve akış kuramları perspektifinden açıklanmaya çalışılmıştır. Ayrıca bu etmenlerin öğrencilerin okudukları okul, cinsiyet gibi değişkenleri ile olan ilişkilerinin belirlenmesi amaçlanmıştır.
Araştırmanın Yöntemi: Bu araştırma, Akdeniz Bölgesi'nde mesleki müzik eğitimi veren kurumlarda okumakta olan toplam 190 öğrenci üzerinde gerçekleştirilmiştir. Araştırmada veriler, öğrencilerin beklenti değer ve akış kuramları perspektifinde çalgılarına yönelik motivasyonlarını belirlemek amacı ile geliştirilmiş olan anket ile toplanmıştır. Çalışma grubundaki öğrencilerin demografik özelliklerinin belirlenmesi amacı ile betimsel istatistik tekniklerine başvurulmuştur. Öğrencilerin ankete verdikleri yanıtların cinsiyet, yaş, okul, sınıf, günlük çalışma süresi, çalgı çalma yılı gibi kişisel değişkenlerine göre farklılaşıp farklılaşmadığını belirlemek üzere iki değişken için ki kare testi uygulanmıştır.
Araştırmanın Bulguları: Araştırma sonuçlarından öğrencilerin motivasyon anketine verdikleri yanıtların onların bazı kişisel özelliklerine göre anlamlı farklılıklar gösterdiği anlaşılmıştır. Buna göre bir elde etme değeri (attainment value) öğesi olan "çalgı çalıyorum çünkü diğer arkadaşlarım tarafından iyi bir müzisyen olarak görülmek istiyorum" ifadesine Türk Müziği Konservatuarı öğrencilerinin verdikleri katılıyorum yanıtlarının diğer okullarda okumakta olan öğrencilere göre anlamlı derecede yüksek olarak hesaplandığı anlaşılmıştır. Bir içsel motivasyon öğesi olan " çalgı çalıyorum çünkü çalgı çalmaktan büyük bir keyif alıyorum" ifadesine günlük çalışma süreleri 3 saat ve üzeri olan öğrencilerin verdikleri katılıyorum yanıtları diğerlerine göre anlamlı oranda yüksek olarak hesaplanmıştır. Dışsal motivasyon öğesi olan "çalgı çalıyorum çünkü çalgımda başarılı olursam iyi bir not alabilirim diye düşünüyorum" ifadesine kız öğrencilerin verdikleri katılıyorum yanıtlarının erkek öğrencilere göre anlamlı derecede yüksek olarak bulunmuştur. Yine bir dışsal motivasyon öğesi olan "çalgı çalıyorum çünkü müzisyenliğin bana ileride iyi bir gelir getireceğini düşünüyorum" ifadesine müzik öğretmeni adaylarının % 40'ının katılmıyorum, Güzel Sanatlar Fakültesi öğrencilerinin ise %52,7'sinin katılıyorum yanıtını verdikleri anlaşılmaktadır. Verilen değer (perceived cost), öğesi olan "çalgı çalıyorum çünkü çalgı çalmak benim için günlük işlerden çok daha önemli bir uğraştır" ifadesine verilen yanıtlar incelendiğinde bu ifadeye verilen olumlu yanıtların günlük çalgı çalışma süresi yükseldikçe yükseldiği, öğrencilerin sınıfları yükseldikçe azaldığı anlaşılmaktadır. "Çalgımda çalışmam gereken eser yetenek düzeyimin çok altında ise çalışmak istemiyorum çünkü sıkılıyorum" ifadesine verilen yanıtların öğrencilerin günlük çalgı çalışma miktarına göre farklılık gösterdiği anlaşılmaktadır.
Araştırmanın Sonuçları ve Önerileri: Çalgı eğitimcileri öğrencileri motive etmek, günlük çalışma sürelerini arttırmak ve çalgı başarılarını yükseltmek için öğrencilerinin seviyelerini çok iyi gözlemlemeli ve onların seviyelerine uygun eserler vermeye özen göstermelidir. Akış kuramında içsel güdülenme mekanizmalarının bu akış sürecinde önemli bir adımdır. Öğretmenin öğrencinin seviyesine göre eser belirlemesi durumunda bile öğrencinin güdü, farkındalık, yoğunlaşma, özdüzenleme ve öz denetleme becerilerinde yaşadığı bir sorun öğrenme-öğretme süreçlerini olumsuz etkileyebilecektir. Bu nedenle kuram uygulamada doğru dağar seçiminin ötesinde, öğrencinin güdüsü ile bu güdüyü etkileyebilecek bireysel ya da sosyal farklı güdü kaynakları arasında denge kurma görevi de yüklemektedir. Bununla birlikte yine yukarıda sıralanan nedenlerden dolayı öğrencilerinin ne şekilde motive oldukları konusunda bilgi sahibi olunmalıdır. Çalgı eğitiminde ve müzik eğitiminde motivasyon ile ilgili çalışmalar devam ettirilmeli, motivasyon düzeyi ile çalgı performansı arasındaki ilişkiye bakılmalı ve diğer motivasyon kuramlarının çalgı eğitimindeki yansımaları ile ilgili çalışma ve araştırmalar yapılmalıdır. Öğrencilerin güdü kaynaklarına yön verebilecek sosyo-kültürel değişkenler belirlenmelidir. Buna uygun olarak müzik/çalgı eğitimi araştırmalarında nitel araştırma metodolojisinin kullanımı geliştirilmelidir. Öğretmen/öğretim elemanı yetiştirme sürecinde "müzisyen psikolojisi" konusuna yer verilmelidir.
